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Abstract

In response to the critical shortage of Iranian teachers and educa- ,
tional administrators with advanced training we designed and carried out
several graduate level programs in cooperation with the ﬁinistry of Educa-
tion and several Morth American universities. A variety of administrative,
togistical, academic, and cultural problems were encountered in bringing
mid-career educators to the United States to participate in these programs .
However, all those who stayed for the required year of study successfully
earned their master's degrees and generally impressed their faculties with
their scholastic achievemént and professional commitment. We recommend
that universities engaged in the bringing of foreign students to their
campuses take great care in: (1) preparing them for the experience well
before they leave their hemes; (2) aiding with their cultural adjustment
once they have arrived:; (3) making their academic experiences relate clear-
ly to their nations' needs; and (4) ma1n§§ining close contact with the |

spensering agencies so that the participants eff--*“vely can be intearated

into the educational systems of their homelands .jon their return.



THE PLANNING AND IMPLEMENTATION

OF AMERICAN GRADUATE DEGREE PROGRAMS FOR TRANIAN EDUCATORS

hy

Stever .. Hackbarth
and ’

Mah:ovo N. Gastaldi

The rapid technological development of certain regions within the

Hiddle East has resu1tqﬂ in a great demand for skilled workers, tochni-

/
i

cizns, and professionals. A Targe percentage of children from this area
grow to maturity with 1ittle formal schooling and the rate of adylt +°
Titeracy is very high. The educational systems of most of the Middle
Eastern nations currently have neither sufficient facilities nor quali-
fied personnel to train the required manpower or to educate the masses of
people., Such oil-rich countries as Kuwait, Saudi Arabia, and Iran have
attempted to expand the educational opportunities of their citizens by
inviting foreign agencies tc establish and staff schools and by sending
their most promising personnel to universities in Eﬁrope and North Amer-
ica. The present paper describes sowe of our experiences in cooperating
with the Iran Ministry of Education to design and implement several grad-
uate Tevel education programs at universities in the United States. It
is our hope that a description and analysis of these programs will give
educators some insights into the complexities of international prograﬁ

development and scrve to guide them in their own efforts.
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Although the predominantly Moslem nation of Iran hiétorica11y has
placed great valie upon the acquisition of knowledge, the form of its ed-
ucational system up to the time of the recent Islamic revolution largely
was determined by Western nations that were engaged in corporate and mil-
itary enterprises. The United States first became officiaily involved in
Iran's educational planning with the drafting of a series of ”Deve]obnent
Plans" beginning in 1948. The First Development Plan (1948-1954) was
mercly a Tist of projects recommended by an American engineering firm,
with 1Tittie input from the ministries or existing institutions that were
to be affected.] The Second Deve]dﬁﬁéht Plan (1955-1961), similarty lack-
ing in guidance from the appropriate Iranian egencies, resulted in unco-
ordinated activity and aborted programs.2 Subsequent Plans received ever
greater input from the Council of Ministries and were carried out under
the supervision of Iranian govermment officials  These Plans, Tasting up
until 1978, increasingly reflected the Iranian qovernment's commitment to
alleviating the shortage of qﬁa1ified teachers and schoo1rfaci]ities.3

As classrooms became available and parents were erceuraged to enroll
their children, the number of students at all Tevels increased dramatical -
ly. From the implementation of the First Development Plan to the conclu-
sion of the Fourth, enrollments in kindergartens reportedly went from ap-
proximately 5,000 up to 20,000; in primary schools from 358,000 to 3,738,
000; in secondary schools from 36,000 to 1,328,000; and in technical/vc-
cational centers from 700 up to 50,000.4

Unfortunately, the corresponding demand for qualifiad teachers was

not being met by Iran's institutions of higher lea-ning. A UNESCO study
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of teacher‘training'co]]eges in Iran concluded that:

.. .their faci1itie§ were inadequate, their staffs
Timited and)poor1y-prepared and their curricula
extreme1y'weak. How inadequate is the nreparation
of most teachers is indi%@ted by the fact that 20
percent of all primary teacﬁers in 1965-1966 were
unitrained, and 27 percent of the_remainder did not
rossess the equivalent of a high school education.5

Within the Ir;nian Ministry of Science and Higher Education was the
General Department of Teacher Training. Its Office for In~Service Train-
ing was responsible for planning and coofdinating programs for the upgrad-
ing of teaching and administrative personnel of the various teachér train-
ing institutions. Beginning in<tﬁe early 1970's, summer in-service pro-
grams for teachers were sponsored by the Ministry and were conducted by
Iranian and foreign professors, currjcuium experts, and ofher specialists.
In-service programs also were carried out duking the academic year for ed-
ucational administrators ranging in rank from Ministry officials to school
principals. Many were sent abroad to study at universities in France,
Great Britain, and the United States.

Research was urdertaken in 1975 to explore the receptivity o% Iran-
ian educators to the invoivement of American universities in I[ranian edu-
cationai system deveiopment. It was found that they were fairly evenly
split in their attitudes as to the extent tdrwhich Iranian teacher train-
ing ‘programs should remain independent of Western inf1uence.(see Table 1).
The most frequently selected comments clearly reflected the differences

of opinion: (1) "Having cooperation with Western countries and using their
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methods that are feasible to Iran's system of education is useful, but a
complete imitation is disasterous." (22 of 71 responding);, and (2) "Because
of geographical and cultural differences, being 1hf1uenced'by a Western

education would not be feasible in Iran." (27 of 7i responding).6

INSERT TABLE 1 ABOUT HERE

A far greater number of these same respondents were willing to grant
that Iranian teacher and administrative training prod}ams would experience
at leas% some improvement as a result of involvement with American univers-
ities (see Table 2). The most frequently selected response from among
those provided was: "To accept the methocds that are not contradictory to
our 1ifé™style and culture would be useful." (19 of 53 responding). The
second most frequent choice suppurted a far more optimistic view: "Having
such cooperation with an American university is very useful in learning
hew methods and in bettering our teacher training system." (15 of 53 re-
spond‘ing).7

L
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; INSERT TABLE 2 ABOUT MERE

This research clearly revealed a wide range of disagreement among
Iranian educators about how their nation's severe shortage of skilled
teachers cou}d best Ee alleviated. VYet, it also revealed a soiid base of
subport for input from American universities--as long as such input did
not conflict with Iranian cﬁ1tura1 values and customs. OQur challenge,

therefore, was to design a program that would expose Iranian teachers to



the-most sound theory and practice currently available and would give them
opportunities to discuss, analyze, and criticize these views and modify ;

them as necessary to relate better to the realities of teaching in Iran.

The Iranian Teacher Education Program (1977-1978)

The details of our first program were hammered out over.a period of
several months in meetings with university and Ministry of Education per-
sonnel . General university and departmenfa] regu1ati&ns had to be met in
the initial draftiné of the program proposal.  Also, components had to be
included that would c]eaf?y serve the interests of Iran.

Farly contacts with Ministry officials revealed that they wereipar-
t1cu1ar|y interested in a one- year duration maater S degree program abroad
for their teacher educators. Unfortunately, they already had been ap-
proached by so mary foreign agencies and had seen so many program failures
that an atmosphere of skepticism and distrust pervadéd our iﬁitia] inteps>
actions. It was only after we had made several trips to speak personally
with Ministry officials and had rev1sed the program proposa] to better re-
flect their interests that agreement was reached to Taunch what was to be
known as the "Iranian Staff Develepment Program" in the fall of 1977. De-
tails of the official Memorandum of Agreement were worked out and negoti-
aved cooperatively among university staff, the Academic Vice Minister, the
Director of Teacher Training, and the Vice Minister of Finance. We cele-

.~ brated the signing of the contract tﬁfnking the major difficulties had
been overcome.
- Gur first rude awakening came when we discovered that there was very

Tittle correspondence between the criteria used by the Ministry to select
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program partipipants.and our university's admission requirements. The Min-
istry wanted to select a sample of its most promising employees from each
of the provinces within [ran. It Wéﬁféd people who nad many_ygars of
teaching experience yet were not near retirement age; whc had never bé%ore
studied abroad; and who had distinguished themselves in their professicnal
dedication and performance. Our university Qanted a score of 550 oh’the
Test of English as a Foreign Language {TOEFL) and a four-year bachelors
degree féom an "acceptable" institution with a minimum grade point average
of 2.5 ("B-"). Most of the candidates being considered by the Ministry |
had attended college during the tfme vhen three-year degrees were beina
awarded and grading was on a 20 po%nt scale, 10 being a "pass" and scores
above 13 giveﬁ only to exceptioné] students.

The Ministry proceeded with the screening of up to three times the
number of candidates that would be selected to represent each provincé.
The Ministry then arranged for all of these applicants to be téstéd and
interviewed for three days in Tehran. lwe reviewed the files of each of
the more than 75 appTicahts and participated in the interviewg along with
the Direﬁtor of Teacher Training, the Director of International Studies’ ‘
two teachers, and one official from the Q0ffice of Sého]arshibs. The Min-
istry officials had their own criferia for selecting candidates and refused
to take seriously those of our university. Considerabie friction arose
when vie objected to the consideration of applicants highly regarded by the
Minictry who happenad to have graduated 15 years earlier from "group III"
Iranian colleges.

Twenty-five compromise candidates were selected for participation in

this first-year program. ,Their completed application forms and translated
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transcripts were left irn our hands for de]ivery to the univeruity office
of international admissions. In order to secure admission of borderline
cases we prepared 1lists of their post-baccalaureate academic studieé, pro-
fessional accomplishments, letters of recocmmendation, and publications.
Many, many meetings were called and memos exchanged among the various uni-
~versity offices beforé the admission of all 25 was secured.

The midnight arrival of our first group of 25 Iranian educagqrs
(some with wive§ and chi]dren)‘marked the beginning of an ordeal téé ma g-
nitude of which we had greatly upderestimated. In order to stay within
the housing allowence granted each student by the Ministry, we had rented
thirteén one bedroom apartments for them to sharé. 'we had discouraged the
bringing of families until those who intghded to do so could make their
own living arrangeménts. The unexpected arrival of chi]dren necessitated
some swift adjustments over the strong objectioﬁs of apartment maﬁ;gers.

A1l of the difficuities that we ‘were to encounter in the course of
the coming year were foreshadowed 1n<that fi;st'night. It was three a.m.
for us, but mid-afternqen for them. They wanted to know evevything about
everything immediate1y. Is the water safe to drink? Why aren't all the
apartments exactly the same? This was not the rich Americé they had Tlong
heard about. But this, we explained, was the way Amer-ican é%udents Tived.
Culture shock persisted for many months as the students were confronted
with apparently arbitrary regulations, strange forms to’fi11 out, and very
impatient office personnel. In addition, homesickness and social isola-~

tion dampened their spirité._dﬁur meager staff was hard-pressed to fill

- v o et

every logistical, cultural, personal, and social need.

The one-year academic program we designed included a bfbad range of

ey,
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courses that we felt would prove most interesting, informative, and useful
to Iranian teachers. For foundations courses we selected the philosophy
of education and comparative/international education. To make these more
relevant to the-Iranian educators we included sections on Islam and Sufism
im the former and comparativi analyses of Western and Middle Eastern sys-
tems of education in the 1attFr. Other core courses included educational
psychology, instrué®¥onal deéﬁgn technology, and a survey of current teagh-
ing methods commonly used in the United States. The program.pgrti¢ipants
also were required to take.one course in the teaching of their spetia]fzeq
subject areé and an elective in either administration, curriculum, or in-
sfructiona1 media. |

A second major component of the program was participétion in field
observations of a broad ranée of schools and Tistening to guest speakers
Trom various educational agencies. The students were able to interact
with school personnel and view many vériéd approaches to teaching. They
we;e fequired to write reports on their findings and to discuss promising
applications to Iran in class. o

The final program component was directed research for the master's
project. Here the participants were introduced to modes of educational
research about which they generally were unfamiiiar. They were guided in
the selection of a paper topic, in the search forvre1évant literature, in
“the collection of data, and in the organized written presentation of the
information they managed to acauire. Each student was encouraged to con-
sider probliems actually encountéred in their jobs back home and to propose
| | 8

and research solutions to these problems.

A“comprehensive evaluation of all aspects of the 1977-1978 Iranian
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Teacher -Education Program would go far beyond thé scope of the present
paper. Educators who.are interested in the details of particular aspects
are invited to wrife letters of inquiry. UWe collected subjective evalua-
tions and grades for each student from participating faculty memberéx Let
us look at a sample-of the results.

Despite all the fuss raised about "B_A. degree equivaiency" and "Eng-
1ish Tanguage proficiency," each and every one of the Iranian educators
fulfilled the réquirenents for the master's degree within the time allotted.
Table 3 shows that there was very 1ittle difference between the overall pko—
gram grade point averages (GPA's) of those admitted with: (1) a three-year
licentiate; (2) one year of teache; training prior to the three-yéar‘1icén-
tiate; (3) a three-year licentiate plus one year in a post-Ticefitiate
teacher training program; and (4) a four-year licentiate degree. Indeed,
the only thrée students with GPA's of 4.0C were in group (1) and the stu-
dent with the lowest GPA (3.14 with the only "C" grade given) was %n group

Q

(4).”

INSERT TABLE 3 ABOUT HERE

Our university provided an English language screening test and di-

!

’ . _ . . ;-
vided the students into five groups on the basis of their measured per-

formance on a variety of written and oral tests. What we shall refer to
as group I ordinarily would not be allowed to register in any academic
course work and group V would not have any restrictions placed on their

academic program. -‘Those rated at the group II level would be allowed to

- . . . ' ) . .. . v,
register for just one academic course in addition to formal 1angua%e in-




§
struction; group Il for two courses, and so on. Table 4 reveals that
there was a negligible relationship between placement and GPA -irned dur-

ing the graduate program.

INSERT TABLE 4 ABOUT HERE

Qur findings on the absence of a clear relation bhetween measured
language proficiency and overall GPA corroborates those of a far MOre ax-
tensive study that was undertaken at West Virginia University. This ear-
Tier research covered a 10 year period (1964 to 1974) and examined the per-
formance of over 200 foreign students in several different academic majors.
No significant correlations were found between TOEFL scores and graduate
level GPA's--not even among students who failed to complete the requir:o-
ments for their desired degrpe.]o

Language proficiency apparently does not relate to graduate level
GPA. However, interviews with the students revealed that nearly eveyyone
encountered considerable difficulty in underst&nding l2ctures and assign-
ments and in reéding their textbooks  Fortunately, under our cournsel, the
professors 1eafned to slow down their presentations, use fewer idioms, and
allow more time for responding to qv stions. Students were aliowed short’
periods of %“ime to discuss important points among themselves in Farsi and
also tape recorded class séssions for later review. Textbook readings weire
handled by having study ¢ -oups wofk cn separate sections, translating un-
familiar terms in the margins, and then sharing their interpretations with
each other. Fourteen of the students who were rated Towest in English pro-

ficiency were given 16 hours per week of formal English language troining.
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his timz each week was spent on answering Tech-
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atoot onuestions that the students had about their academic coursewsrk.

1ts 1a tiis group who took the TOEFL in December and again

qzined o avzrage of 45 points during those few months (from 434

At our request, each participating faculty member prepared a written

ort summarizing various aspects of the Iranian educators' academic per-

foemence in his or her course. The evaluations were guite consistently
fzvorabie. For example, one professor stated that, "I found the students
tee be exnerienced in teacher education, talented in their various academic

f72lds, hard working, intelligent, and interested in the course.” Another

¢ ain-d that they vre: ... enthusiastic, eager to participate, and grate-
fii for the additional contact after class.” A third observed that: "Be-
czuse these people sacrificed a great deal to come here, and were aware of
the import of their selection, they were most dedicated and attentive stu-
dents and gave every lesson and activity their best effert.” Some mention
was made of the English language deficiencies, but sigrificant improvement
ir comprehension and composition was noted during the course of the year.
We had stressed to faculty members the importance of relating course
assianments to the professional interests and ﬁeeds ot their lIranian stu-
dents . We were pleased to learn of their efforts toward this end. Stu-
dents specializing in the teaching of Engiish as a second languace were
required to present to the ¢lass a selection of books, pictures, audiovis-
ual materials, games, and other teaching aids that were representative of

American cuiture and also acceptable and useful in their Iranian ciass-

rcoms . In another course the students were divided into small groups and
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challenged to develop and justify a 1ist‘of teaching skills that they would
want to use in their practice back homz. One professor noted that, after

a slow start, his students became "...quick to ask perceptive questions,
make cdmparisons, and see possinbiiities of'taking back the educationa! the-

ory and proctice they had learned to Iran.

Almost every participating
faculty member expressed the be]iéf that the Iraniean educators could and
vouid use the knowledge they had gained upon their return home. One summed
up his evaluation of the program as follows:

Tney are serious professional educators, concerned

about improving education in Iran and dedicated to

returning to their country to continue working for

its development goals. These are the kinds of peo-

ple we should be tryirg to reach--and more impor-

tantly they are the kinds of people the government

of Iran shouid be tryving to upgrade.

Considering how much extra time and effort the professors tended to
invest in teaching their courses, we were pleasantly surprised that so many
of them expressed very positive attitudes about their experiences. One re-
ported that: "I nave found genuine satisfaction in working with such a fine,
dedicated group of aducators."” Another wrote: "It was a very rewarding ex-
perience to be involved with this therounhly experienced, professional, and
most courteous group cf teachers from Iran." Others stated that it was as
mich a learning experience for them as for the students.

Since formal repcrts tend to accent the most favorable results and

impressions, we shall qualify the preceding with a few of the reservations

expressed in private interviews with faculty and studerts. We noted that

ERIC -
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many professors generalized too quickly about the virtues and accomplish-
ments of the group. Actually, a winority of the Irarians carried on most
of the discussions--often with more intensity than found in a typical class
--and completed more than their share of group projects. Like any other
group of studerts, some were highly motivated while others did just the
bare minimum to pass. One of the most gifted students spent much of his
time striking up conversations in the cafeteria and traveling about the
States. He missed many classes and settled for the "B" grades. Most of
the faculty expressed great concern about the icw level of written English,
hut decided not to fail anyone on this ground alone. Some felt that our
obligation was to offer these in-service profossionals the best knowledc-
and techniques we have so that at least a small measure of improvement
would be made in their teaching performance. VYet, it was necessary to
ensure that the students were not heing given credit for courses without
having fulfilled certain minimum requirements. This necessitated greater
than usual reiiance on the more subjective methods of evaiuation such as
judging the quality of class discussions, essay examinations, written re-
ports, and fnterviews.

The best students were nhighly critical of professors who failed to
grade assignments carefully and who gave inadequate recognition for the
extra efforte they made as individuals. One professcr who relied entirely
upon objective exams to assign grades, yet allowed the students to seek
clarification from peers speaking in Farsi, was highly criticized by some
of the most outstanding students because the cthers who, in their view,
were cheating received scores as good or better than theiﬁs. Indeed, the

class performance under these conditions was so high that anyone with Tless

(V5|

Q 1
ERIC ‘

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

14

than 95 percent correct was given a grade of "B." The hest students, who
labored hard to write their term papers unaided, complained because papers

hat {according to them) had been professionaily edited or copied from

t

texts largely verbatim received higher marks. It was their contention

>

hat prefessors cught to have been able to distinguish between the honest

ot

efforts of speakars of English as a second language and published material.
Finally, in contrast with the optimism expressed by faculty about ap-
plications of knowledge gained to ?ran, some students Telt that the rigid
Suszaucretio siructure of their tountry's caucacional system would make it
very difficult for them to put even what they considered to be good ideas
into practice. Supervisors, they said, were suspicious of innovation and
the centrally administered financing was hard to get. 1In order to main-
tain high levels of motivation, the students needed assurance from the
Ministry that upon their return they would be granted oppor-tunities to put
their new-found knowledge into practice without the usual high level of
resistance. Toward this end we kept the Ministry well informed about the
students' academic accomp]ishmenté and arranged for the Vice Minisfer of
cducation to come to the United States in order to discuss with the stu-

derits their immediate concerns including their future positions within the

Iranian educational system.

Program Expansion and Diversification (1978-1379)

In fulfillment of the terms of the Memorandum of Agreement for the
1977-1978 Iranian Teacher Education Program we provided the Ministry of
Education with a series of progress reports. As part of the Ministry's

own monitoring strategy, each of the students was required to fill ‘out



and return its own program evaluation vorms. Alsc, the Vice Minister ¢!
cducation was able tc meet with university officials and students to bet-
ter assess the program's value first hand. Clearly impressed with the
tfeedback received, the Ministry decided to approve expansion of the pro-
gram both in terms of number of participants and academic/professional
specialties.

We met witﬁxﬁinistry officials in order to deftermine the most cirit
cal areas of need within the rapidly expanding Iranian system nf education.
Ther had expressed zTvong “averest in continuing the program in teacier
education and in adding the areas of educational planning and educational
administration. Planners were those Ministry personnel whc made policy
and curriculum cdecisions in the provincial offices and administrators were
principals of primary and secondary schools. We prepared a general pro-
gram proposal covering all three specialties and it was approved for up
to 120 participants. |

Based upon our previous experience we knew that no one university

~could provfdeja program of high quality with'adequate counseling and To-

A

gistical supﬁort'to such a large group of students. Also, the Ministry
very strongly requestad that admission be secured Qgr every one of the
candidates that met its criteria. After gaining approval and strong en-
couragement from the Jice Minister of Education, we set out to find about
six universities--each of vhich would be willing to admit 10-30 foreign
students into their master's degree program. The institutions we finally
decided upon were selected on the basis of: (1) the academic reputation
of their education departments; (2) their ability and willingness to pro-

vide graduate degree programs that would relate to the needs and interests

ERIC 17
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OO Tranias ecucccoray (3 paeii appruvel 07 Lhe cerws of che Memorandun
of Agreement: (4) their zcceptance--on prebationary standing- -of sowe ap-
plicants with three-year licentiate decreec and marginal English Tausuage
exam scores; and (5) their rate of tuition withia the Timits set by the
Minictry budgoet

Our specific yresponsibilitlies cutlined in the Memorandc oi Agreement
between the iMinistry and each of the participating universities were as
follows .

’ : i1 B T U SOV R-
I P A e £ P Y R R AT N B R AT AR A Vol T I V2N IR TR R

b. ascist each university in the planning and implementation
i oa master's degree program appropriate to the needs of

aducation in Iran:

o~

c. nrovide guidance to each university relative to the par-
ticipating iranian educators' cutural. academic, and
Togistical adjustment; and
avaluate each university's proocam triannually and report
the results to the Ministry.

By monitoring the parformance of contractual cbiigations, by providing

guidance to the students and university faculty, and by maintaining close

communication with the Ministry, we intended to ensure that the Ministry's
investment of funds, and the students' investment of precious mid-career
time would best serve the Iranian naticnal system of education.

He have prepared a éeparate report on the specific outcomes of our

1978-1979 program, but shall mention just a few highlights in the present

paper. We were successful in consumating contract negotiations at six

universities and in placing all of the educators submitted by the Ministry
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Jor adinissions consiceration. On the basis of our recomnendations the
Ministry approved a two month Tony intensive English language training
program in the United States for all of the participants to_complete prior
to beginning their academic programs. As expected, the students required
considerable assistance in finding suitable housing, locating facilities,
securing transportation, and adjusting to the culture. The staff members
,// a
at edCh university spent many hours of their own time assisting those in

Ve

need, planning extracurriculc. activities, and sharing their homes. Many
close friends vers nede befwesn university pzrsonnel and the Iranian edu-
cators.

The students underwent the usual traumas entailed in being uprooted
in mid-career and sent to a very strange land. But nothing was usual a-
bout the political upheaval taking place in their nation. Media coverage
of events in Iran was inadequate and, in their view, highly distorted.
Mail service stopped, it beéame difficult to get through to families back
home by phone, and the banks closed. The students' personal and profes-
sional futures became uncertain as did the continuation of the only half
paid for master's degree program itself,

Our 1ﬁtercommunication function became.one of critical importance as
the students suffered increasing tension and univeréity officials needed
assurance that the second half budget payment would be made by the Minjs—
try. The crisis stage passed Qith the return to Iran of the nreviously
exiled AyatolTah Ruhollah Khomeini and the end of bloodshed in the
streets. The new Ministry officials reviewed our program proposal and
the two progress reports we had sent earlier. UWe pressed for a firm and

imnediate decision to continue or cancel the program on behalf of students
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and universities alike who bad run otut of money and pationce. The doci-

sion of the Ministry was to honor all six contracts. The 88 students who

remained te the end of their program successfully completed all master's
11

degree requirements. “A1T but a very few lTooked forward te returning to

their beloved homeland to take active roles in its reconstruction.

Much already has been written about ways to ensure the success of
educational programs for Middle Eastern students studying in the United
States.  Common sugges...ns inciude carefully preparing studencs before
they depart from their home nations and setting the arrival time early e-
nough to allow for adequate orientation and academic advisement before
their formal studies begin.]2 In this final section we concentrate upon
Just a few issues that arose in our administration of programs for larage
groups of Iranian educators sponsored by their goverrment--admissions, a-
ﬁademic program, logistics, communication, and reintegration into their
native culture.

Admissions: A recent article posed the question, "Can Colleges Keep
Their Integrity as Times Get Harder?" The author maintained that many A-
merican institutions of higher Tearning were compromising their admission
standards in order to maintain enrollments during the present period of
decline. He criticized the admission of students with "inadéquate“ un-
dergraduate preparation and Tow Tevels of English language proficiency.]3
The negative impact of 1eniént admission policies on the international

reputation of American universities and on the foreign students themselves

was perceptively discussed in an American Friends of the Middle East pub-
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Tication over two decades ago. The author pointed out that the admission
of students i »re who were not acceptable to colleges within their own na-
tions led to a loss of respect for American institutions and a devaluation
of the degrees granted as judged by officials back home. He strongly rec-
cmmended that, "No foreign student who has not been a superior student in
his own country ever be admitted--he will have plenty of handicaps to face
heve, without adding mediocre or Tow abi11ty.“':

Ve share the long expressed and widespread concern for the erosion of
university admission standards. Howevor, we belijeve that these standards
need to be re-examined and kept moderately fiexible in view of their ina-
bility to predict reliably academic performance. Certain important ques-
tions & nse in our experience that led us to.this conclusion. For example,
should a practicing teacher with ten years of experience be denied admis-
sion to a program specificaily designed for in-service teacher education
on the sole basis of having completed just three years of formF1 college
work? And how do just average grades from é foreign 1nstitutién that ad-
mits only the ciearly gifted students in the nation compare with a "B" av-
erage from American colleges that have the capacity to admit 7bodt half of
all high school graduates who have worked within a system tha& commo)
considers "C" grades to be failing? Also, English language p;oficienCy
clearly is of critical importance, but should we demand cértain minimal
scores on standardized tests that consistent1y fail to correllate with ac-
ademic performance?

Most of the Middie Eastern educafion officials with whom we have spo-

P
kenvare, offended by rigid university admission standards and the apparent-

1y unfounded negative evaluations of their higher education institutions.



Ministry personnel face a great Joss of credibility when they are unsuc-
cessful in placing clearly promising candidates. Applicants must endure—
the stigma of rejection in the eyes of their professors and supervisors
who supplied Tetters of recommendation and shame before their families and
friends. The potential loss of face is so critical a concern that uni-
versities with rigid admission standards are simply blacklisted.

Unce again, we do not recommend a wholesale abandonment of formal ad-
mission standards. However, a schooi of education especially may be able
to justify the taking of some admissions risks. For exampie, it can rea-~
sonably argue for the special admission of students in the interest of
cultural diversity and to learn first hand how those from a variety of
buckrounds perform in comparison with other students more clearly admissi-
b1e.]5 The success or failure of these students can be used to guide fu-
ture admission derisions. Further, a professional school can justify the
admission of groups of students for advanced training in their specialty
fields--particularly when spec..l classes, experiences, and tutors are
provided to ensure the value of the program for the participants as well
as the maintenance of academic standards. Such a school needs tq develop
its own rationale and justification for admissions so that it can make
sound decisions and defend these, when called upon to do so, before the
university administration.

Academic Program: The sequence of courses and field experiences
planned for any particular group of students must be worked out in cooper-
ation with the academic departments and the sponsoring agency. We will
make just a few general recommendations here. First, because of the unique

interests and backgrbund of a group of students from one particular country,
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it is advisable to set up some courses for them alone. Here, the hfofeqsor
can spend extra time going over unfamiliar vocabulary without boring Amor-
ican students. Second, the professors must make special efforts to draw
Connections between the course content and its potential applications in
the students' homeland. The course might have to be modified to avoid such
Tocal issues as busind and recent court decisicns affecting school financ-
ing that have Timited relevance to the foreign student. Third. at least
a portion of the program ought to be devoted to discussions with the siu-
dents about how they might effect change within their own cultural context.
Finally, we have to design programs that are challenging and fulfil-
ling. Too often, dedicated students go unrewarded while others receive
“he same grades and degrees by doing the bare minimum of work. We have
had to advise professors that a wide range oF talent and metivation oxists

within groups of foreign students just as in the case of Americans, You

‘cannot correctly generalize on the basis of 10 out of a group of 25 who

impress you with their knowledge and articuiation. The vintage AMIDEAST
report we cited earlier noted that foreign students return home with Aner-
ican degrees bragging about how Tittle effort was required. It claimed
that their subsequent poor work performance confirmed how 1ittie they had
Tearned. This does not necessarily imply that American institutions are
inferior. Instead, a very well-intended, but unfortun: 2, double standard
may tend to be applied. One foreign eddéation official was quoted in the
report as saying:

You Americans are too kindhearted and too afraid that

if you givéja foreign student a low grade you may hurt

his feelings and do harm to the cause of international
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underatanding.  Theretor e, in many cazes you do el

require the same standavd of achievement from iorcign

students that you requive of your own American students.

In the Tong run this does great harm~]6
Our arguments for bcing flexible in the admiscion of certain groups of
foreign students do not apply to the reduction of.gggggﬁig standards.  The
integrity of each university depends upon professors seeing ts it that the
standards they have set for performance in their classes be met equaily
well by all of their students.

Lugistics:  Foreign students arrive on your campus with a variety of
concerns which require your attention. The most immediate and pressing
orie Is housing. ile tried to get informaticn far in advance on what the
nousing requirements of our studentsiwou1d be, but few people want to ccim-
mit themselves before they have had a chance to look around for themselves.
fdeally, the university can resq(ve sufficient units to house all of the
students and their families upon arrival. Those who choose to bring their
families at the last minute should be prepared to pay hot21 rates until
they can be assisted in locating atqpmodations that suit their tastes and
budgets. Ve have found thSt o1denjétudents very much distike Tiving under
crowded dormitory type conditions. Also, the general envirgnaent of the
typical student apartment complex, with its nofse and activity, is not
conducive to serious study. Most mature students we guestioned prefe} to
Vive alone in bachelor units off-campus where they can mingle with mature
Americans yet maintain privacy and quiet when desired.

Students also need.some direction.and assistance with such things as

campus and community orientation, transportation, and health care. As the
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year progresses, they will bo Tooking for opportunities to interact social-
1y with Americans and to travel to places of interest Tocally and across
the United States. To handle these matters effectively for large group«
of foreign students it is necessary to hire additional university staff.
Fortunately, sponsnring agencies typically are willing to supply the re-
quired funds when presented with a good program proposal, Special alten-
tion given to the many and varied human needs of these students will con-
tribute tremendously to the success of the entire educational experience
and ensure the fruitful expinsion of each university's international rro-
g7

The deepest Tevel of cultural exchange best takes place when foreign
students develop friendships with their American classmates &nd neigibors
or are invited to live with host fémi]ies. Unfortunately. friends and host
families are not so easily found. The students are best encouraged to make
social contacts on their own by speaking with classmates and by joining un-
iversity organizations.  Our middle-aged educaters had considerable diffi-
culty finding friends since most of the students 1iving on or near campus
were undergraduates with very little interqSt in socializing with the old-
er folks. And most of the graduate level Americans were married, employed,
and lived far from campus. The universities with whom we worked responded
to the Irénian educators' soc(ﬁ] 1§pla{ion by putting on dinners and pic-

——

nics for the students, faculty, and their families. Aiso; several faculty
membeﬁs and a few host families were glad to have sma?f groups come to
their homes for an afternoon barbecue or a holiday dinner. Staff time de-
voted to developing and maintaining reliable American hosts is very well

spent.
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Commm i ton (0 e onent e b bt e Dines of comenircat ion b
Clevr b open awong bident o oot Ty oty by e, ra i ton, aned
'.;)(/Hat\r‘ivn(; agency Lhroughout e devat dorc of the program. Tl iy heot
accomnlished by oappointing o prosgran director-ideal by one who i fami b iae
siih the studenta” Tangnage and cnltuire, The divecior and her or hig Sbild

shoutd Teep the ctwdents taformed o camsus wocedures, veaulations, aid

cvents . Thoey ovovide students with academic, Togisticatl, and social «oun

sel o v e o Lhem o Lhe approprial s campus of Ficials or off=canpus o
gencics.  The dirvector'™ office Aluo sorves as tae communications and in
T TATEAN TR I B L T S I T S UE T T Y ORI GRY TR BRI TR
mmmigration, gL healihy contracts, vinance, rogistrar, academic dio-

partments, dean, ete.) can seck <lorification of issues and resolution of
problems that they inevitably oncounter.

The program director should be responsible for the communicatian of
student concerns and achievements to the university and sponsoring agency.
The students need to be encouraged to express their views without fear of
reprisal. Tt should become clearly apparent to them during the course of
their stay that the university is vitally concerned about their welfare
end is responsive to their needs. Those foreign students who have left
their secure homes and professional positicns to study here especially
need assurance that the sacrifices they make will be appreciated and the
competencies they acquire will find productive app]icatfon when they re-
turn to their homelands. Since their positions commonly are filled during
thelr absence, they rightfully desire a clear conception of what place

they will be called upon to take when they return. The program director

can best ensure the students' future productive employment by keeping the
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noasoring agency infermed of their achievements.

le have found that sponsoring officials underestimate the insecurity

1

tension of the students they send. By successfully communicating these

ot}
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=
o

tudent concerns to them we were able to increazse the officials' consci-us-
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the need to keep in touch with their students and to prepare for
their eventual return. The Vice Minister's visit that we arranged did much
©2 zlilay the students' anxiety and to enhance their perception of the value
end relevance ¢f the program tc their futii.e roles in their nation‘s edu-
cationai system. The firsi year program was further reinforcea by ¢ idin-
istry sponsored workshop in Great Britain that the students attended after
compieting their studies in America. Participants in the 1978-197% pro-
cram received official letters of congratulation and encouragemaﬁt fron
tie Ministry, but further action was interupted by the revolution.
Keintegration into Native Culture: Some attention has been pa2id
the problems encountered by foreign students returning to their homeia ds.
One American professor who taught in Saudi Arabia for several years re-
ported that most of the returning scholars who had earned their doctorates
abread held the view that they were going to transform their nation into
an industrial utopia and out of cultural bhackwardness. Faced witnh the
reality of their powerlessness they underwent a period of "reverse culture
shock.“17 This problem is addressed in ancther articls which asked rhe-

18 Things change during a student's

torically, "Can they go home again?"
proionged absence. The student himself may tend *n Tcse touch with his
culture and sometimes becomes so critical that he finds it ifficult to

work within the traditional system. Clearly, we have to be concerned a-

bout the productive reintegration of foreign students back into their na-

N ’ -1
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cirse culture shock with its negative impact

“ron Turther cooperative international program development is to keep the
students in closz contact with their home countries. Faculty can contrib-
wte by encouraging and ase «~ting them to relate their studies to the solu-
“irnof existing educational system probiems back home. Program directors

P,

Is can develop clase working relationships with spon-
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soring agencies. Students who remain ahroad fo. longer than one year
HGEG Vils ol G tneld nomes Guring Lae summér recess oot

to reinforce theiy culturai ties and to keep in touch with the educational

ies that might employ Them in the future. Reorientation seminars for
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students who have compieted an extended period of study and are preparing
to return home may serve to better enable them to take advantage of the
orcrtunities ahead. If they are fortunate, a tailor-made position will
seozwaiting theiy arrival. Most will have to knock on a lot of doors be-
tore findirg a job for which they are best suited. A171 must be made to
regiize thi cedence will not be given to their innovative views until

they have demonstrated their competence in working within the existing

We have Tearned much in these past two years beyond what is presented
in this brief report and are applying that knowledge to the development of
new educational programs in cooperation with cfficials in the Middle Fast
and Africa. The demand for educational system and staff devé]opment is
very great in these regions, but the competition among universities for
students is growing rapidly. Foreign officials are looking for well de-

vigned programs in higher education that clearly will serve the needs of
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their ever more demanding popuiace. IMinisters of FEducation increasingly
will be held :ccountabie for the funds expended abroad. We hope that the
insights and guidelines we have presented here will enable interested uni-
versities to provide more professionally and personally fulfilling educa-
tional opportunities for the people of nations seeking to establish such

mutually beneficial ties.




TARLE 1

THE DEGREE THAT IRANIAN TEACHER TRAINING PROGRAMS
SHOULD REMAIN INDEPENDENT FROM WESTERN INFLUENCE

Response ) Number (N=95) Percent o7 I
Coimpletely dependent E 5 5
Somevha™ dependent 40

Somewhat independent | 33 34
Completely independent 14 15

Mo response 4 4
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TABLE 2

ANTICIPATED IMPROVEMENT OF THE IRANIAN TEACHER AND
ADMINISTRATIVE TRAINING PROGRAMS AS A RESULT OF
INVOLVEMENT WITH AMERICAN UNIVERSITIES

Response Number (MN=96) Percent of N
Mo dimprovement 3

STight improvement 14 15

Some improvement g 57 59

Yast improvement 15 16

No response 7 7




TABLE 3

RELATIONSHEP BETWEEN TYPE OF COLLEGE PREPARATION
AND GRADUATE PROGRAM GRADE POINT AVERAGE

College Preparation Number (N=25) Average GPA
3 year licentiate 9 3.65
Toyear plus 3 ; 3.20
3 years plus 1 . 3 3.72
4 year licentiate 5 3.62
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 TABLE 4

RELATIONSHIP BETWEEN RATED ENGLISH LANGUAGE
PROFICIENCY AMD GRADUATE PROGRAM GRADE POINT AVERAGE

English Proficiency Rating Number {N=25) Average GPa
[. Lowest Tavel 4 3.73

I o 2,61

11 3 3.67

v g 3.79
V. Highest level 4 3.77
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